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ABSTRACT

This study contends that the limitations of the current educational responses to disinformation
underscore the need for a complementary educational approach. In this context, the chapter stresses the
importance of moving from a correctional paradigm to one that frames combating disinformation as a
political action, focusing on how young people engage in digital spaces. To support this shift, this study
draws on the spatial characteristics of youth political participation and highlights the spatial dimensions
of political engagement through Arendt’s concept of space of appearance and de Certeau’s distinction
between strategies and tactics. A thematic analysis of 40 semi-structured interviews with Greek
secondary education students aged 13 to 17 years revealed limited student engagement with the digital
information space, societal issues, and informed opinions. The analysis also found that students
received limited resources to navigate the digital space, and an equal number of students perceived
safety in both the school and digital environments. Based on these findings, the chapter uses Riley’s
conceptualization of place leadership to propose a complementary educational response that could
foster anthropologies of presence at school as a prerequisite for place-making in digital spaces.

Keywords: disinformation, anthropologies of presence, space of appearance, strategies, leadership of
place, Greece.

1. INTRODUCTION

In the Global Risks Report 2025 of the World Economic Forum (Elsner et al., 2025),
disinformation is, for the second consecutive year, the top-ranked short-to medium-term
concern across all risk categories. Educational responses to disinformation have drawn on
the correctional paradigm, placing emphasis on the one hand on curricula designed to
promote information, media literacy, and critical thinking, as well as raising awareness
through proactive (prebunking) and reactive (debunking) interventions (Chinn et al., 2021;
Barzilai & Chinn, 2020).

The correctional approach to disinformation has two shortcomings. First, it seems to
take for granted that young people are interested in social affairs and willing to invest the
time needed to identify logical fallacies, check source credibility, and address inaccuracies
required for responsible news consumption. However, this assumption is challenged. Recent
studies show that young people today participate less in institutional politics than other age
groups and less than young people did decades ago (Dezelan, 2023, p. 14). They also show
negative trends in political engagement, which often becomes significant during adolescence
(Zhang, 2022; Janmaat et al. 2022). Second, although political actions are always related to
a territory of action and are therefore always related to space (Sack, 1983; Sassen, 2013;
Cresswell, 2015), space has not yet been considered in educational responses to
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disinformation. In fact, the quantification and categorization of young people's forms of
digital participation (Eurobarometer, 2024) do not address if and if so, in what ways the
digital space is used as an information space for political participation. This latest remark
resonates with de Certeau’s (1984, p. 35) argument that counting “what is used” does not
represent “the ways of using.”

Given that “the ways of using” are ways of presence — signaling physical, mental, and
emotional engagement with the world, this study aims to explore the following two questions:
(a) how Greek secondary education students’ use digital space, and (b) their interest in
acquiring information on social issues and the geographical range of this interest.
Additionally, to provide context, the study also examines the support systems available to
Greek students that assist them in navigating the digital information space.

The rationale of this chapter is based on the position that combating disinformation is
a conscious political choice and, therefore, requires presence in a territorial space of action.
The first subsection provides a brief overview of how the transitions in youth political
participation are related to transitions in different spaces of action. The second subsection
draws on Arendt’s (1958) concept of space of appearance and de Certeau’s (1984) distinction
between strategies and factics to outline ways of performing political presence in space. After
presenting the results of qualitative research in Greece, this chapter draws on Riley’s (2013)
framework of leadership of place to propose the enactment of anthropologies of space in
schools as a complementary educational response to disinformation.

2. BACKGROUND

This section presents two objectives. The first is to highlight that young people’s new
forms of political action occur in different forms of space. The second is to emphasize the
importance of territorial space, as a condition for political action to occur.

2.1. New Forms of Youth Political Participation and New Types of Political
Spaces

Currently, young people’s choice of political participation seems to be linked to distrust
and dissatisfaction with institutional political actors and growing skepticism toward
representative democracy (Barta et al., 2021). Young people appear to prefer non-electoral
and non-institutionalized forms of participation (Sloam, 2013; Yurttagiiler & Dezelan 2021),
such as protesting, boycotting goods, community activism, and sit-ins. These new forms of
political participation are increasingly turning to issue-based engagement, which is more
personally meaningful and connected to everyday life (Sloam, 2016) but also gives rise to
new forms of participatory spaces.

In their study, Crowley and Moxon (2017) highlighted the emergence of participatory
spaces, which prioritize participation rather than focusing on specific participation methods
or structures, and identified five broad categories: a) youth councils, parliaments, boards, and
other formal structures where young people participate on an ongoing basis. These can be
geographic or linked to specific organizations such as schools or NGOs; b) co-management
and co-production processes, which involve shared power and collaboration between young
people and adults in joint decision-making; c) deliberative youth participation, referring to
structured public debates or dialogues about specific decisions, often organized as one-time
events or series, with outcomes fed directly to decision makers; d) youth activism and
protests, involving formally organized or loosely associated activists participating in
campaigning groups and democratic protests aimed at influencing public decision-making;
and e) young people’s digital participation, referring to the use of the Internet, social media,
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and mobile technology to connect young people to decision makers, either initiated by
institutions or by young people themselves, such as through online petitions, consultations,
or crowdsourcing ideas.

Similarly, Salto PI (2020), in distinguishing between conventional or traditional,
unconventional or alternative, and individualized forms of youth political participation, also
indicated that each type of political participation takes place in a different space.
Conventional or traditional political participation includes institutionalized activities that
take place within the electoral arena of the institutionalized system of representative
democracy, such as voting in elections and referendums, joining political parties, running
offices, signing petitions, and engaging in institutional mechanisms for youth participation.
On the other hand, unconventional or alternative political participation activities, such as
youth movements, demonstrations, strikes, boycotts, and petitions, use out-of-system
approaches to achieve their goals and move from the institutionalized space of the political
arena to the more fluid and emergent space of youth movements. In fact, prefigurative politics
involve constructing alternatives and embodying future social relations in current practices
(Tornberg, 2021), creating alternative models of democracy and decision-making within
movements (Barta et al., 2021), as a form of "constructive resistance" that seeks to build a
new society within the shell of the old by embodying desired social relations and practices in
the present (Tornberg, 2021). Finally, individualized political participation occurs at the
restricted individual level and does not necessarily require group, community, or mass action.
It is primarily associated with individual activities that carry political meaning in various
areas as well as other personalized political actions that may not fit neatly into conventional
or unconventional categories. Lifestyle politics is a form of individualized political
participation in which, every day, individual choices are forms of political action (Bennett,
1998; de Moor, 2017).

2.2. Political Presence is Territorial Presence: Space of Appearance, Strategies
and Tactics

These new ways of youth political participation resonate with Arendt’s (1958, 1971)
and de Certeau’s (1984) thinking of the relation between space as territory, politics, and
presence.

Although Arendt did not specifically refer to disinformation, she placed great emphasis
on the devastating effects of lying in politics and the subsequent crises of democracy (1971,
1965). What is fundamental to Arendt’s work, which brings valuable insights into the fight
against disinformation, is that she did not limit the distinction between lies and truth but
moved forward to emphasize the importance of informed opinions that can be expressed and
debated in a public space of action. For Arendt opinions, as expression of political action, are
not formed in isolation, and therefore their formation is not a private activity but an action
that takes place in public space through public debate, requiring what Arendt called a "space
of appearance" (Arendt, 1958). For Arendt (1958, p. 199), the "space of appearance" is a
visible and material expression of power and agency, an "insertion into the human world ...
like a second birth," and "a relational act" (1958, p. 19). This man-made space of appearance
was for Arendt fundamental. In this regard, Arendt (1965) commented on the isonomy of the
Greek polis and highlighted that it was the space of appearance provided by the Greek polis
that guaranteed that “men were by nature ...not equal, and needed an artificial institution, the
polis, which by virtue of its laws [nomos] would make them equal.... The equality of the
Greek polis, its isonomy, was an attribute of the polis and not of the men, who received their
equality by virtue of citizenship, not by virtue of birth” (1965, p. 23).
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De Certeau (1984), through his conceptualization of strategies and tactics that put
emphasis on people's everyday practices as forms of participation and resistance, also
highlighted the relation between territory, politics and presence. De Certeau examined
everyday life practices to show how daily actions are "arts of doing" that offer a more
complete picture of how people navigate and remake their world. In this approach, humans
are active agents — “users” and not passive recipients, who, through their everyday practices,
can resist and transform the dominant order while remaining within the system. In this vein,
De Certeau (1984, pp. 53-54) defined territory as 'one’s own space, a lieu propre, and made
a sharp distinction between strategies, which are territorial, and tactics, which are pure
practices. A strategy assumes that a place can be circumscribed as a lieu propre. Unlike
strategies, tactics, as the “art of the weak,” have no space of their own; they cannot encompass
the entire space of the system and are included in the space of the other (de Certeau, 1984,
p. xix). Strategies establish relations with the power that supports them within a space,
whereas the rationality of tactics is realized through pleasures attached to the agent’s daily
practices (Certeau, 1984, pp. 37-38). Because tactics lack their own spatial domains, they
must constantly manipulate events to turn them into opportunities, achieved in propitious
moments when they can combine heterogeneous elements (Certeau, 1984, p. xix). Their only
advantage lies in the ability “to make use of the cracks that particular conjunctions open in
the surveillance of the proprietary powers” (Certeau, 1984, pp. 37-39).

3. METHODS

This study explores students’ digital participation through three research pillars.
Pillar 1 sought to explore the time spent online, main activities, and reasons for the
attractiveness of the digital space. Pillar 2 sought to explore students’ interest in social issues,
their area of interest in relation to social issues, their favorite sources of information, and
their perception of the impact of their choices. Finally, Pillar 3 aimed to explore whether
students have support that would facilitate their navigation in the digital space.

Regarding ethical compliance, the research was conducted in accordance with the
ethical standards of the institutional research committee and with the 1964 Helsinki
Declaration and its later amendments or comparable ethical standards. Informed consent
forms were created in compliance with the European Code of Conduct for Research Integrity
(revised edition, 2017) and General Data Protection Regulation (GDPR, EU, 2016/679).
The interviews were conducted after both the students and their parents signed an informed
consent form, with the duration varying between 20 and 35 minutes. Interviews were
conducted via Zoom during school hours.

To increase the information power of our sample, purposive sampling was used to
recruit public secondary education students aged 13—17 years from three Greek regions.
The sample was divided into urban and suburban areas of Greece. At this level of
stratification, students from urban areas comprised two-thirds of the sample, thus reflecting
the initial population distribution. The sample was further stratified to include participants
from a wide range of backgrounds and capture diverse perspectives. The final sample
consisted of 20 girls, 12 boys, and 8 LGBTQ+ students. Twenty-eight students were from
low socioeconomic backgrounds (low or unstable income, lower educational attainment, and
limited social mobility), and 12 were from upper socioeconomic backgrounds (high and
stable income, medium to high educational attainment, and intergenerational continuity).
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To ensure adequacy of the sample size, data saturation was determined empirically
when no relevant new data emerged for either code or category. In this case, the code and
category matrix had already stabilized during the initial 20 interviews across all
sociodemographic categories. To provide strong empirical confirmation of data saturation,
this number was doubled to forty interviews.

Figure 1.
Sample s sociodemographic characteristics.
il * T
v @4 GENDER 0
g GIRL 20
Gg BOY 12
@g LGBTO+ 8
v Gq AGE 0
GCg 17 10
Gg 16 8
Gg 15 9
G 14 i
IR E 6
v (Eg AREA 0
g SEMI-URBAN AREA 12
©g URBAN AREA 28
4. ANALYSIS

Semi-structured interviews were transcribed, and an open coding strategy (Strauss
& Corbin, 1990) was applied to the collected data. Thematic analysis using the MAXQDA
coding system was conducted to perform reflexive thematic analysis (Braun & Clarke, 2022).
Several rounds of refinement, definition, and naming of themes yielded the following results
for each research pillar.

Pillar 1: Use of digital space

Findings in Pillar 1 revealed that students were almost equally divided between those
who spent more than three hours and less than three hours per day online (Figure 2). They
used the digital space primarily for communication and socialization (32 cases), followed by
entertainment (15 cases) and information seeking (6 cases) (Figure 3). These findings are
corroborated by the following question: Figure 4 shows that the majority are attracted to the
digital space, with the main reasons being: a) for communication, students mentioned that
they “feel more protected by the anonymity of the digital space” (S5) and “can express their
concerns and questions more freely as they are not physically exposed” (S18); and b) for
socialization, because “it can compensate for the lack of socialization in real life” (S34).
Of the thirteen students who do not find the digital world attractive, nine clearly stated their
lack of attraction, one cited social pressure because “everyone is online now” (S7), and three
responses ascribed the code “a solution when I am bored” (S26).
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Time spent online.
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Figure 3.
Use of digital space.
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Figure 4.
Attractiveness of the digital world.
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Pillar 2: Social awareness, information practices and impact of choices

Findings in Pillar 2 showed that students were almost evenly split between those who
were interested in current social issues and those who were not; they were most interested in
their country in relation to these social issues; their favorite source of information was the
Internet, and they were divided regarding the perceived impact of their personal choices

(Figure 5).

Figure 5.
Social awareness: information practices and perceived agency.
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Pillar 3 examines the support students have received in relation to the digital space,
their ability to recognize disinformation online, and their perceived safety in the digital space
and at school. Figure 6 shows that a) parents are the most important source of support in
relation to the digital space, b) students are almost equally divided between those who believe
they can recognize disinformation and those who do not, and c¢) the number of students is
identical in the three questions examining their ability to recognize disinformation, perceived

safety online, and perceived safety at school.
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Figure 6.
Conversionfactors.
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5. DISCUSSION

The findings of the thematic analysis are important because they support our argument
that it is necessary, first, not to confuse “what is used” with “the ways of using,” and second,
to view the fight against disinformation as political presence situated in a territorial space of
action. In fact, although this generation of adolescents is a true digital native inclined to
search for information online (Dimock, 2019), the findings of the study showed that students
rarely use digital spaces for information purposes (Pillar 1), a considerable percentage were
not interested in current social issues, none of the students mentioned engagement with any
social issue (Pillar 2), and they received little or no support from the school on how to
navigate the digital space (Pillar 3).

The results of Pillars 1 and 2 confirm Sloam’s (2016) cumulative data on Greece.
Sloam’s (2016) study, covering waves 1-5 (2002—2010) of young people (aged 15-24) across
15 EU member states (EU15), found that the overall level of youth participation in five
political activities — voting in national elections, displaying badges or stickers, signing
petitions, joining boycotts, and participating in demonstrations — is very low in Greece.
Specifically, although youth electoral participation in Greece is within 10% of the average,
youth turnout remains low. Greece was among the countries with moderate-to-high levels of
engagement in electoral politics but comparatively low participation rates in issue-based
forms of political action. Sloam’s (2016) study also showed that countries with the lowest
youth participation—Italy, Greece, Ireland, the United Kingdom, and Portugal-are those
where income inequality and child poverty are among the highest.
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Moreover, the findings in Pillar 3 also align with previous concerns that informed and
meaningful youth digital participation require young people to have sufficient digital, data,
and media literacy skills and the ability to exercise their human rights both offline and online
(Pawluczuk, 2020). These findings are also important because non-participation in the digital
world could lead to a feeling of social exclusion, whereas a feeling of social inclusion may
be induced by having access to the Internet as well as the willingness and skills to use it
(Seifert & Rossel, 2019).

However, although our findings align with those of previous studies, we consider the
above findings under Arendt’s and de Certeau’s (1984) approach, and new insights emerge.
First, Greek students’ absence of digital participation, interest, and engagement, and
consequently a lack of informed opinions on social issues, suggests a lack of presence in the
space of appearance. This lack of appearance in a public space where opinions are expressed,
formed, and debated is crucial. For Arendst, this “shift from rational truth to opinion implies
a shift from man in the singular to men in the plural” (1971, p. 14). As she argued, “While all
aspects of human condition are somehow related to politics, this plurality is specifically the
condition-not only the conditio sine qua non, but the conditio per quam- of all political life’
(1958, p. 7). Moreover, if we view the above results under de Certeau’s (1984) distinction
between strategies and tactics, we realize that the rare use of digital space for information
practices and the lack of engagement with any social issue reveals not only the absence of
strategies, but also an absence of tactics. Furthermore, the identical numbers of students’
perceived safety in the digital and school spaces (Figure 5) suggests that the absence of
lieu-propre may be transferred across different forms of space. To provide a broader context
for understanding the significance of this absence of interest in social affairs, we need to note
that besides the ongoing social and financial issues of the country that have a direct impact
on people’s everyday lives, the interviews took place during a period (spring 2024) when
femicides were the number one topic in the news the period the interviews were conducted
(Kissas & Koulaxi, 2025; Zamfir, 2025).

In sum, students’ lack of presence and engagement with the digital information space
suggests the absence of Arendt’s (1958) “space of appearance,” and de Certeau’s (1984)
lieu-propre. This suggestion also resonates with compelling evidence that young people are
not apathetic or disinterested outside institutional politics, but rather insufficiently informed
and disempowered due to the obstacles they face, or increasingly skeptical because of
mistrust in the political class (Dezelan, 2023, p. 26).

6. LEADERSHIP OF PLACE TO BUILD ANTHROPOLOGIES OF
PRESENCE: THE SPATIAL APPROACH TO DISINFORMATION

The spatial paradigm brings forward a different kind of educational response to
disinformation that moves away from the correctional paradigm applied so far. The three
predominant forms of the correction paradigm consist of a) fact-based rectifications that
directly address inaccuracies in disinformation while providing accurate information,
b) the identification of logical fallacies common in certain types of disinformation, and
c) the discrediting of the plausibility of the disinformation or the credibility of its source
(Ecker et al. 2022). In contrast, the spatial lens against disinformation puts forward the need
to build anthropologies of presence at schools as a precondition for fighting disinformation.

Our suggestion is that this precondition be enacted at school by combining the
framework of the leadership of the place. Leadership of place has been theorized by Riley
(2013, 2017, 2022) as a dynamic, relational, collaborative, and research-informed form of
leadership that centers on place, belonging, and student agency to create environments of
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inclusion or exclusion at school. In Riley's theorization, school leaders act as "place-makers"
who have the power and influence to shape the culture and climate of a school, are actively
involved in creating healthy, welcoming school cultures, and foster a sense of belonging,
safety, trust, and positive relationships.

Leadership of place puts forward the creation of what Arendt conceptualized as a space
of appearance in which opinions can be debated and formed, and de Certeau (1984) described
it as a lieu-propre, a space in which strategies can be developed. The enactment of this
lieu-propre could take the form of participation spaces in school communities, enhancing
students’ voices at school, and engaging students in research activities on the conditions that
shape their lives to foster their sense of belonging. In other words, leadership of place focuses
on creating opportunities to make school what de Certeau (1984, p. 117) called “a practiced
place.”

This enactment of the space of appearance into lieu-propre could materialize by
creating opportunities for students to engage with prefigurative and lifestyle politics at the
school’s microscale. On one hand, prefigurative politics are deeply related to placemaking,
producing a lieu-propre through repeated actions, emotional intensity, and symbolic meaning
(Yates, 2021; Dussault, 2022). On the other, lifestyle politics put forward students’ tactics as
a form of “hidden production” on creating their own meanings and practices by
re-interpreting and repurposing what is offered to them (de Certeau, 1984, pp. 37-39).

The enactment of prefigurative and lifestyle politics at school seems to be critical if we
consider that students express very low levels of interest in social issues related to their city
and school (Figure 5). It is also particularly crucial during adolescence, since adolescence is
a vital stage for shaping individuals’ long-term participatory habits (Chan et al., 2014),
a crucial time for the development of political thinking (Dezelan, 2023, p. 26).

The need to approach disinformation through the lens of space has also emerged when
considering how the dynamics of space and place have changed over the last few decades.
This generation of young people is not only the first to operate in a media environment in
which the lines between truth and lies, facts, and rumors are blurred to this degree (Ball,
2017; D'Ancona, 2017). This generation has also witnessed, or in some cases, affected by,
the 2008 global financial crisis, pandemic, migration, refugee crisis, energy crisis, and war.
They are also the first generation to realize that their lives depend on transnational and global
phenomena, and the first, in the aftermath of the global financial crisis and the pandemic, to
have been called twice in their lifetime the “lost generation” (World Bank, 2022).

7. CONCLUSION

These findings are significant because they indicate an alternative educational response
to disinformation that goes beyond the limitations of the correctional paradigm. This study
argues that young people's interest in combating disinformation is a multifaceted
phenomenon that is deeply connected not only to literacy but also to the spatial and digital
dimensions of belonging and agency. From this perspective, this chapter offers an alternative
and complementary educational response to disinformation by combining Arendt’s (1958)
conceptualization of the space of appearance, de Certeau’s (1984) post-structural approach
to space, and Riley’s (2013) leadership of place to put forward students’ prefigurative and
lifestyle politics as placemaking mechanisms at the school microscale.
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Our professional experience in Greek public education during the early stages of our
careers, our current academic positions and credentials in human geography and school
leadership, and our personal experience with rising institutional distrust and increasing
disinformation tactics in Greece place us in a valuable position to gain insights into the
research questions.

8. FUTURE RESEARCH DIRECTIONS

This study relied on semi-structured interviews, which provided rich contextual insights
into the Greek context but had inherent limitations regarding the generalization of results.
Although the findings are consistent with previous research, the argument of this chapter
could benefit from comparative studies across countries, longitudinal designs to track youth
digital participation over time, or mixed-method approaches that integrate surveys and
interviews.
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